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Traditional 

Assessment ✓ ✓ ✓
Alternative 
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C O M M O N  C O R E  S T A N D A R D S

Note: For your reference, the list of California Common Core State Standards abbreviations is on the following page.

2.4.2. and 2.4.3.—The Dollars and Sense of Food Production
Students learn to apply what they know about natural resource systems and food production to solve a 
mystery about missing strawberries. They also learn how the success of food production is based upon 
the availability of natural resources. Students learn how the quality, quantity, and reliability of the natural 
resources affect food production and the consumer.

By the end of the unit, students will understand the economic system of food production and how 
supply and demand affects the economic system. 

 The Dollars and Sense 
 of Food Production

History-Social
Science Standards 

2.4.2. and 2.4.3.

Supports
ELA Standard:
Listening and 

Speaking 2.1.1.

2
California Education and the Environment Initiative

Teacher’s Edition

EEI Supports  New Common  Core and Next  Generation Science  Standards

California Education and the Environment Initiative
Increasing Environmental Literacy for K–12 Students…  
Because the Future is in Their Hands

TEACH COMMON CORE STANDARDS 
WITH THE EEI CURRICULUM
Created with your needs in mind, this document shows the correlation between the EEI Curriculum and the California Common Core State Standards.  
By teaching the EEI unit lessons in your classroom, you will be simultaneously addressing the Common Core standards depicted in this guide.
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Using the EEI-Common Core Correlation Matrix

The matrix on the front page identifies a number of Common Core standards that are supported by this EEI unit. However, 
the check marks in the matrix do not necessarily signify that the Common Core standards checked will be taught to mastery 
by using this EEI unit alone. Teachers are encouraged to select which Common Core standards they wish to emphasize, rather 
than teaching to every indicated standard. By spending more time on selected standards, students will move toward greater 
Common Core proficiency in comprehension, critical thinking and making reasoned arguments from evidence. Teaching this 
EEI unit will provide opportunities for teachers to implement the shift in instructional practice necessary for full Common Core 
implementation.

California Common Core State Standards Abbreviations

■ ■■ CCCSS: California Common Core State Standards

■ ■■ L: Language Standards

■ ■■ RF: Reading Foundational Skills Standards

■ ■■ RI: Reading Standards for Informational Text

■ ■■ SL: Speaking and Listening Standards

■ ■■ W: Writing Standards

Note: Since each Common Core standard includes a breadth of skills, in this correlation, the portion of the standard description that 
is featured in the Common Core Standards and Applications is cited, using “…” to indicate omitted phrases. For a list of the complete 
standard descriptions, please see the Common Core Reference Pages located on page 17 of this document.

A Note about Common Core Speaking and Listening Standards

Many of the EEI units provide various learning structures, materials, and groupings that lead toward students working in pairs or 
small groups to discuss concepts and ideas. This supports the skill in Speaking and Listening Standard 1 “Participate effectively in a 
range of collaborative discussions (one-on-one, groups…) with diverse partners.” With prior instruction in collaborative discussion 
techniques, students can be placed in pairs or small groups to discuss the lesson topics. To aid in teacher planning, the lessons are 
listed below along with their learning structures for whole class, pairs/partners, and/or small groups:

■ ■■ Lesson 1: Whole group

■ ■■ Lesson 2: Whole group

■ ■■ Lesson 3: Whole group

■ ■■ Lesson 4: Whole group, small groups

■ ■■ Lesson 5: Whole group, small groups

National Geographic Resources

■ ■■ Habitats wall map (Lesson 2)

■ ■■ People and the Environment wall map (Lesson 3)



 COMMON CORE CORRELATION GUIDE FOR UNIT 2.4.2. & 2.4.3. 3

Unit Assessment Options

Assessments Common Core Standards and Applications

Traditional Assessment

Natural Resources and Food Production (Traditional 
Unit Assessment Master) is comprised of multiple-choice 
questions that assess students’ achievement of the unit’s 
learning objectives. 

RI.2.1: Ask and answer such questions as who, what, where, 
when, why and how to demonstrate understanding of key 
details in a text.

RI.2.10: By the end of year, read and comprehend 
informational texts, including history/social studies, science, 
and technical texts,…with scaffolding as needed at the high 
end of the range. 

W.2.8: Recall information from experiences or gather 
information from provided sources to answer a question.

Alternative Assessment

Mystery of the Missing ________________ (Alternative 
Unit Assessment Master) has students complete their own 
story, using pictures and words, describing an interruption in 
the food production and consumption process.

SL.2.2: Recount or describe key ideas or details from 
information presented orally or through other media.

W.2.4: With guidance and support from adults, produce 
writing in which the development and organization are 
appropriate to the task and purpose…

W.2.8: Recall information from experiences or gather 
information from provided sources to answer a question.

W.2.10: Write routinely over…shorter time frames (a single 
sitting or a day or two) for a range of discipline-specific 
tasks, purposes, and audiences. CA
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The Dollars and Sense of Food Production
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Lesson 1 

Background 
Humans have had a 2,000-year 

love affair with the strawberry. 
Historical records describe the small 
red berries growing wild in Italy in 
the 3rd century BCE. Europeans land-
ing on the U.S. East Coast in 1588 
found strawberries growing in the 
area that would one day be called 
Virginia. American Indians cultivated 
the fruit; historians note that the 
berries were grown widely through-
out the United States after 1860. The 
first strawberry farms appeared in 
California in the early 1900s.

The origin of the name “strawberry” 
is less clear. The Anglo-Saxon verb 
strew—meaning, “to spread”—may 
be the source. When growing, the 
strawberry plant sends out runners 
from its main stem, along with its 
roots, to better access water and 
nutrients in the soil. The runners 
make the plant seem to spread out. 
Another reason for the plant’s name 
could relate to a technique used to 
cultivate strawberry plants: growers 
spread straw or some other insulating 
material around the strawberry plants 
to protect them.

Almost 90% of U.S. strawberries are 
grown and harvested on California 
farms. Each acre on each farm yields 
just around 21 tons of berries. The 
University of California at Davis 
is home to one of the most famous 
strawberry research and breeding 
programs in the world, responsible 
for some of the most perfectly shaped, 

sweet-tasting, and long-lasting 
strawberries available to consumers 
at the market. The varieties most 
California farms choose to grow, 
Albion, Camarosa, and Ventana, 
were developed by researchers in the 
University of California research and 
breeding program.

The propagation and breeding 
of strawberry plants relies on 
traditional methods (and labor). 
Plants that produce berries with 
the characteristics most desired by 
consumers are cultivated and crossed 

with parent plants 
carrying other 
desirable traits. 
The breeding and 
early propagation happens in nurseries, 
where farmers carefully observe  
and manage the growth of the young 
plants before the strawberries are 
placed in commercial fields.

Strawberry farmers, 1942

| Key Vocabulary

Consumer: Someone who buys  
or uses goods or services.

Goods: Things that are sold  
or traded.

Producer: A plant that can make 
its own food in the form of 
sugars; or, someone who makes 
or grows goods.

Scarce: Something that is hard  
to find or there are not many of.

| Learning Objective

Provide examples of how 
decisions about what to produce 
and what to consume can be 
affected by the quality, quantity, 
and reliability of the resources 
provided by natural systems.
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Lesson 1

Strawberries

The Mystery of the  
Missing Strawberries
In this lesson, missing strawberries play a role in getting students to consider the complex 

relationships between natural resources and markets  Students listen to and discuss a story 
about a California family in search of strawberries, and brainstorm reasons why the family finds 
no strawberries in the stores  

Students group the possibilities 
into categories relating to producers, 
consumers, and distributors. These 
activities help students relate food 
production and consumption decisions 
to the quality, quantity, and reliability 
of resources provided by natural 

systems. These activities also draw 
attention to the interdependence of 
producers and consumers, and on 
how both depend on natural systems 
for food production. Students gain a 
clear understanding that consumers 
have trouble getting what they want if 

producers have trouble getting what 
they need. Concepts developed in this 
lesson provide a conceptual foundation 
for other lessons in this unit, which 
focus on how natural systems contain 
limited supplies of natural resources 
and how this affects food production. 

Lesson 1: The Mystery of the Missing Strawberries

Students listen to and discuss a story about a California family’s unsuccessful 
search for strawberries. Students brainstorm possible reasons why stores had no 
strawberries. They group the possibilities into categories relating to producers, 
consumers, and distributors.

Use this correlation in place of the Procedures on pages 38–39 of the Teacher’s Edition.

Procedures Common Core Standards and Applications

Vocabulary Development 

Use the Dictionary Workbook and the vocabulary Word Wall 
Cards to introduce new words to students as appropriate. 
Ask students to write their name in the space provided in 
the Dictionary Workbook. These documents are provided 
separately.

Tip: If Dictionary workbooks need to be reused, students should 
not write in them.

L.2.4: Determine or clarify the meaning of unknown and 
multiple-meaning words and phrases based on grade 2 reading 
and content, choosing flexibly from an array of strategies.

e) Use glossaries and beginning dictionaries, both print and 
digital, to determine or clarify the meaning of words …and 
phrases in all content areas. CA

RI.2.4: Determine the meaning of words and phrases in a text 
relevant to a grade 2 topic or subject area… 

Suggestion: Prepare a word wall or bulletin board on which 
to post vocabulary word cards. Create and post a People and 
Strawberries Chart as listed on page 36 of the Teacher’s Edition. 
Word wall cards may be used at the beginning, as the words come 
up in a lesson, or as a review at the end.

Suggestion: Purchase strawberries so that students can see, smell 
and taste them. 

Step 1

Ask students to brainstorm some of their favorite ways to eat 
strawberries. (Accept any answer.) Invite them to share what 
they know about fresh strawberries. (Optional: Bring fresh 
strawberries to class and let students see, smell and/or taste 
them.) Encourage them to think about how strawberries look, 
smell, taste, and feel, how long the strawberries last before 
they start getting rotten, and how they are usually packed. 
Tell the students that there are, on average, 200 seeds on the 
outside of each strawberry.

Distribute a copy of the California Connections: The Mystery 
of the Missing Strawberries reader to each student. Read 
aloud the story to students as they read along silently.

RI.2.10: By the end of year, read and comprehend 
informational texts, including history/social studies, science, 
and technical texts, in the grades 2–3 text complexity band 
proficiently, with scaffolding as needed at the high end of the 
range.

SL.2.1: Participate in collaborative conversations with diverse 
partners about grade 2 topics and texts with peers and adults in 
small and larger groups.

Suggestion: Make a class graph illustrating the number of 
students who liked/disliked the taste of strawberries.
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Procedures Common Core Standards and Applications

Step 2

Lead a class discussion about the story by asking the following 
questions:

■ ■■ What did you think the story would be about when 
you saw the title page? (Some strawberries were missing. 
Nobody knew why.)

■ ■■ Where did Tina and her dad go to look for strawberries? 
(They went to three different stores. They went to a fruit 
market, a grocery store, and a giant store.)

■ ■■ Did they find any strawberries in the stores? (No)

■ ■■ Why didn’t the stores have any strawberries? (No one 
knows for sure. That is the mystery.)

■ ■■ Where do stores get their fruits and vegetables? (Stores 
get them from farms or orchards.)

SL.2.1: Participate in collaborative conversations with diverse 
partners about grade 2 topics and texts with peers and adults in 
small and larger groups.

SL.2.2: Recount or describe key ideas or details from a text 
read aloud or information presented orally or through other 
media.

Step 3

Draw attention to the People and Strawberries Chart. Tell 
students that you need them to use their new vocabulary 
words to help you fill in the chart. Ask for volunteers to provide 
answers. 

RI.2.4: Determine the meaning of words and phrases in a text 
relevant to a grade 2 topic or subject area… 

SL.2.1: Participate in collaborative conversations with diverse 
partners about grade 2 topics and texts with peers and adults in 
small and larger groups.

Step 4

Have students discuss why there were no strawberries in the 
stores in the story. Ask the following questions and record 
their answers and other related ideas on the board:

■ ■■ Were there any clues in the story about farmers having 
trouble producing strawberries? (Yes. The story talked 
about rain that made the fields muddy. It also talked about 
cold weather.)

■ ■■ Were there any clues in the story about strawberries 
not getting to the store? (Yes. A worker said that no 
strawberries were delivered.)

■ ■■ Were there any clues in the story about store owners not 
being able to buy berries? (Yes. The story said they might 
cost too much.)

RI.2.1: Ask and answer such questions as who, what, where, 
when, why and how to demonstrate understanding of key 
details in a text. 

SL.2.1: Participate in collaborative conversations with diverse 
partners about grade 2 topics and texts with peers and adults in 
small and larger groups.

SL.2.2: Recount or describe key ideas or details from a text 
read aloud or information presented orally or through other 
media.

W.2.8: Recall information from experiences or gather 
information from provided sources to answer a question.
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Procedures Common Core Standards and Applications

Step 5

Distribute a Student Workbook to each student. Tell students 
to turn to Clue #1 Solving the Mystery of the Missing 
Strawberries (Student Workbook, page 2). Read the questions 
and tell students to use information from the story to answer 
the questions.

Gather the California Connections: The Mystery of the 
Missing Strawberries readers.

Collect Student Workbooks and use Clue #1 Solving the 
Mystery of the Missing Strawberries for assessment.

Tip: If Student Workbooks need to be reused from year to year, 
students should not write in them. Some strategies teachers use to 
preserve the workbooks are:

■ ■■ Have students use binder paper or other lined or unlined 
paper.

■ ■■ Have students use a sheet protector over the page and write 
with a whiteboard marker.

■ ■■ Do together as a class on a projector or chart paper.

■ ■■ Project the digital fill-in version and do together as a class.

■ ■■ Students use digital devices to fill in the digital version found 
on the website.

■ ■■ Make student copies when necessary.

RF.2.4: Read with sufficient accuracy and fluency to support 
comprehension.

RI.2.1: Ask and answer such questions as who, what, where, 
when, why and how to demonstrate understanding of key 
details in a text. 

W.2.8: Recall information from experiences or gather 
information from provided sources to answer a question.

Suggestion: Provide students with sentence stems to answer the 
questions verbally. Have students share responses with a partner 
first, to practice using sentence stems, before discussing with the 
whole class. After the discussion, have students complete the 
writing assignment independently.
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Lesson 2: What Strawberries Need

Students look at pictures to identify characteristics of a strawberry plant and 
develop a list of the resources strawberries need to grow. They use a map to identify 
places where strawberries would grow naturally in California.

The Dollars and Sense of Food Production
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Lesson 2 

Background 
The strawberry plant is an 

herbaceous perennial. Herbaceous 
means that it does not have the 

“woody” parts that many other plants, 
such as trees, have. Perennial means 
that the strawberry plant, like other 
perennials, dies each year after its 
growing season, but comes back. Its 
growing season ends when fruit with 
seeds is produced. These seeds are not 
the source of new plants. The parent 
plant creates offspring through a 
series of runners that grow from  
its crown.

Strawberries grow best in sandy 
loam, a fine soil composed of a mixture 
of sand, clay, silt, and organic matter. 
Seventy percent of a strawberry plant’s 
roots grow in the top three inches of 
soil, which means this layer of soil 
needs to provide most of the water and 
nutrients the plant needs. For optimal 
growth, strawberry plants need sandy 
topsoil that stays moist, but drains 
well, so that water does not accumulate 
around the plants. Loamy soil drains 

well; it keeps 
water from stand-
ing. Yet to provide 
enough moisture, 
the sandy loam around the strawberry 
plants needs regular watering. 

Strawberry plants also need regular 
sunshine and a moderate climate—
both abundant in many parts of 
California. California’s regions vary 
considerably, from arid to subarctic, 
depending on latitude, elevation, and 
proximity to the coast. Parts of the 
state have a Mediterranean climate, 
with rainy winters and dry summers. 
With its western ocean exposure, 
the coast of California experiences 
moderate temperatures year round 
with warm sunny days and cool 
foggy nights, which is the perfect 
combination for growing strawberries. 
Frost, too much or too little rain, and 
heat over 85 degrees can cause serious 
damage to strawberry plants. As the 
plants begin to produce fruit, daily 
minimum temperatures of 55° F (13° C) 
and daily maximum temperatures of 
75° F (24° C) are needed. 

As a result of the new varieties 
that have been developed over the 
past decade and the state’s mild 
climate, the strawberry season in 
California is longer than in many 
other places in the world. Plants 
produce fruit almost all year long.

| Key Vocabulary

Climate: The weather an area has 
most of the time.

Nutrient: Something that helps a 
plant or animal live and grow. 

Topsoil: The upper layer of soil 
that is rich in nutrients.

Weather: What is happening in 
the air outside at any given time.

| Learning Objectives

Recognize that food 
production depends on the 
availability of natural resources 
(goods and ecosystems 
services) from natural systems 
(for example, water, air, light, 
soil nutrients).

Explain that natural systems 
contain limited supplies of  
natural resources (for example,  
water and soil nutrients).

Raindrops hitting water
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Lesson 2

What Strawberries Need
In Lesson 2, students explore what a strawberry plant needs to grow  They learn about some of 

the natural resources used to grow strawberries in California, including the type of topsoil best 
suited for strawberries, in what temperature ranges the plants can thrive, and how much water 
the plants need  Students study a map of California to gather data about climate and soil in 
different parts of the state and then determine the best places to grow strawberries  

These activities help students 
understand the relationship between 
food production and the availability of 
natural resources provided by natural 
systems. The related concepts prepare 

students for the next three lessons, 
in which the story of strawberries 
expands to include farming 
considerations, distribution concerns, 
and other issues related to supply and 

demand in the strawberry market. 
The continued search for clues related 
to the missing strawberries in Lesson 1 
keeps students engaged and focused 
on finding answers.

Coastal farmland

National Geographic Resources
■ ■■ Habitats wall map

Use this correlation in place of the Procedures on pages 46–47 of the Teacher’s Edition.

Procedures Common Core Standards and Applications

Vocabulary Development 

Use the Dictionary Workbook and the vocabulary Word Wall 
Cards to introduce new words to students as appropriate.

Tip: Prepare Visual Aid #2 Climate Zones of California.

L.2.4: Determine or clarify the meaning of unknown and 
multiple-meaning words and phrases based on grade 2 reading 
and content, choosing flexibly from an array of strategies.

e) Use glossaries and beginning dictionaries, both print and 
digital, to determine or clarify the meaning of words and 
phrases…

RI.2.4: Determine the meaning of words and phrases in a text 
relevant to a grade 2 topic or subject area. 

Suggestion: Add new vocabulary to the word wall. Post the 
Habitats wall map in a location visible to all students. Have 
students review the word wall cards from the previous session and 
discuss where they encountered the vocabulary in the text before 
introducing the new vocabulary.

Suggestion: Purchase a live strawberry plant for students to view.

Step 1

Tell students that more strawberries are grown in California 
than in any other state.

Ask students why they think California produces so many 
strawberries. (Some places in California get lots of sunshine. 
Some places are warm enough. Our state has a lot of space. 
People like to grow strawberries and eat them.)

Read over the Key Vocabulary with students. Tell students that 
these three things—weather, nutrients, and topsoil—make a 
big difference in how strawberries grow.

RF.2.4: Read with sufficient accuracy and fluency to support 
comprehension.

RI.2.4: Determine the meaning of words and phrases in a text 
relevant to a grade 2 topic or subject area…

SL.2.1: Participate in collaborative conversations…about grade 
2 topics…in small and larger groups.
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Procedures Common Core Standards and Applications

Step 2

Ask students to share what they think plants need to grow. 
(The plants need sunshine, water, and soil.) Ask students if all 
plants need the same amount of water. (No. Some plants need 
more, and others need less.) Ask students if all plants need the 
same amount of sunshine. (No. Some plants need more, and 
others need less.)

Explain to students that the kind of weather that California is 
good for growing strawberries. Tell students that many places 
in our state have seasons that are not too hot and not too 
cold; the best areas for strawberries have sunshine and not too 
much rain.

SL.2.1: Participate in collaborative conversations…about grade 
2 topics…in small and larger groups.

W.2.8: Recall information from experiences or gather 
information from provided sources to answer a question.

Step 3

Ask students what soil is made of. (It is made of rocks and pieces 
of plants.) Ask if all plants like to grow in the same kind of soil. 
(No)

(Note: If you have brought in a live strawberry plant, carry out the 
following. If not, skip to the end of Step 3, to explain in what type 
of soil strawberry plants grow best.)

Hold up the live strawberry plant and have students pass 
around the plant in the pot, feeling the soil. Invite students to 
describe the soil in the pot. Record some of their descriptive 
words on the board. (The soil is sticky, sandy, hard, or wet.)

Explain that strawberry plants like to grow in sandy soil 
because it has the right amount of nutrients, and sandy soil 
allows water to drain quickly and get to the roots. Tell students 
that if the soil did not let the water through to the roots, or if 
the soil held all the water and did not let it flow way from the 
strawberry plant, the plant would not grow.

SL.2.1: Participate in collaborative conversations…about grade 
2 topics…in small and larger groups.

W.2.4: With guidance and support from adults, produce 
writing in which the development and organization are 
appropriate to the task and purpose…

W.2.10: Write routinely over…shorter time frames (a single 
sitting or a day or two) for a range of discipline-specific tasks, 
purposes, and audiences. CA

Suggestion: To strengthen writing skills, have students write 
a description of the strawberry plant (using some of the words 
recorded) and sketch an illustration of the plant.

Step 4

Project Strawberry Plant (Visual Aid #1). Point out the roots, 
the crown, the stems, the leaves, and the flower on the 
diagram.

(Note: If you have a live strawberry plant, have students examine 
the plant carefully and match the parts on the diagram to the 
parts they see on the live plant. The roots can be examined if you 
carefully remove the plant from the pot, shake the soil off gently, 
and re-pot the plant immediately following the lesson.)

Ask students what part of the plant takes up nutrients from 
the sandy soil. (The roots) Ask students what part of the 
plant takes in the sunlight the plant needs. (The leaves take in 
sunlight.) Ask students what part of the plant takes in the water 
the plant needs. (The roots take in water.) Ask students where 
the strawberry will grow on the plant. (The strawberry will grow 
where the flower is.)

Distribute drawing paper and crayons or colored pencils to 
students. Have them draw a strawberry plant, using the image 
on Strawberry Plant and/or the live plant as a model. Tell 
students to label the parts of the strawberry plant.

L.2.1: Demonstrate command of the conventions of standard 
English grammar and usage when writing or speaking. 

g) Create readable documents with legible print. CA

SL.2.1: Participate in collaborative conversations…about grade 
2 topics…in small and larger groups.

SL.2.5: Create audio recordings of stories or poems; add 
drawings or other visual displays to stories or recounts of 
experiences when appropriate to clarify ideas, thoughts, and 
feelings. 

W.2.8: Recall information from experiences or gather 
information from provided sources to answer a question.

Suggestion: To strengthen writing skills, have students write 
a description of their pictures, using new vocabulary where 
appropriate.
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Procedures Common Core Standards and Applications

Step 5

Call students’ attention to the Habitats wall map. Tell students 
that parts of California have the soil type that strawberry 
plants like. Point to the Coast Ranges, Transverse Ranges, and 
Peninsular Ranges on the wall map and tell students that these 
areas have such soils. 

Display Climate Zones of California (Visual Aid #2) and 
remind students that strawberry plants like cool and warm 
temperatures, sunshine, and not too much rain. Ask students 
which colors on the key show places where the weather is 
right for strawberry plants. (The colors yellow and the lightest 
green do.) Point back to the Habitats wall map to show 
students that these are the same areas that have the soil 
that strawberry plants like. (The Coastal Ranges have the right 
things.) Explain that these are the areas that strawberry plants 
would naturally grow because they have all the things the 
plants would need to be healthy. Ask students, “If you were a 
farmer, where would you want to have a strawberry farm?” 
(Farmers should plant where the weather and soil are right for 
growing strawberries. In or near the mountain ranges.)

SL.2.1: Participate in collaborative conversations…about grade 
2 topics…in small and larger groups.

W.2.8: Recall information from experiences or gather 
information from provided sources to answer a question.

Step 6

Redistribute students’ individual Student Workbooks. Tell 
them to turn to Clue #2 Solving the Mystery of the Missing 
Strawberries (Student Workbook, page 3). Tell students to use 
what they have learned about what strawberries need to grow 
to choose the best answer for each question.

Then read the last question aloud and ask students what they 
notice about this question. (It is the same question as the one 
from the end of Clue #1 Solving the Mystery of the Missing 
Strawberries). Tell students to answer the question again, and 
point out that their answer may be different now because of 
what they have learned about strawberry plants.

Collect strawberry drawings and Student Workbooks. Use 
Clue #2 Solving the Mystery of the Missing Strawberries 
for assessment.

SL.2.1: Participate in collaborative conversations…about grade 
2 topics…in small and larger groups.

W.2.8: Recall information from experiences or gather 
information from provided sources to answer a question.
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The Dollars and Sense of Food Production
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Lesson 3 

| Learning Objectives

Recognize that food 
production depends on the 
availability of natural resources 
(goods and ecosystems 
services) from natural systems 
(for example, water, air, light, 
soil nutrients).

Identify that limits on natural 
resources can influence food 
production.

are perennials, most commercial 
farms replace their plants each year 
following the harvesting period. 
Chemicals and other crop tools 
are often used to control pests 
and to enrich the soil, so that the 
strawberry plants get the nutrients 
they need year after year. 

Farmers in California have a 
number of factors to consider in 
making decisions about what, where, 
and how to grow their crops. There 
are considerations related to natural 
forces, such as climate and weather-
related events; in addition, there 
are factors related to market forces, 
such as the cost of oil (which affects 
the cost of food production and 
distribution) and the cost of water 
and suitable land. As predictable as 
the growth cycle of the plants on the 
farm might be, these other factors can 
be completely unpredictable. 

Temperature and precipitation—the 
most noticeable elements of weather—
play key roles in determining what 
crops can be grown, and during which 
seasons they can be planted and 
harvested. While most of California 
has a moderate climate, some parts of 
California get extremely cold, while 
other parts get extremely hot. The 
amount of precipitation, which can 
have a large-scale effect on crop yields, 
also varies across the state’s regions. 
After the drought of 1865, for example, 
farmers shifted from raising cattle to 
growing grain (wheat). 

The availability of good farmland 
is another challenge facing farmers 
in California. With a growing 

population, 
especially in 
urban areas, 
there are 
mounting pressures to convert 
agricultural land into housing 
developments, industrial parks, 
and other urban and suburban 
environments. Land conversion has 
often occurred on some of the most 
productive soils in the state. The 
natural resources that make land 
good for farming are also attractive 
to humans. This is especially 
true in the coastal ranges, where 
weather, climate, and recreational 
opportunities appeal to many people.

Farmworkers harvesting strawberries

| Key Vocabulary

Crop: A plant grown to be  
eaten or used as fiber or other 
material; or, the amount of a 
plant that is gathered.

Harvest: The act of gathering a crop 
or the food that is collected.

Irrigate: To give water to plants.

Labor: Work or the people who 
do the work.
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Lesson 3

Farming Strawberries
In this lesson, students study photographs of strawberry farming and of people involved in 

planting and harvesting strawberries  They look at a map and discuss the parts of California 
where large-scale strawberry farming takes place  Students learn that many farmers buy water 
and do other things to produce strawberries, but that there are other factors, such as climate and 
weather, that farmers cannot control or change 

These activities help students 
develop a deeper understanding of how 
humans depend on natural systems for 
producing food and how the quantity, 
quality, and reliability of natural 

resources play key roles in production 
and consumption. The activities in this 
lesson also give students additional clues 
for solving the mystery of the missing 
strawberries introduced in Lesson 1. 

Background
Strawberries grow year-round in 

California. The plants are first grown 
in a nursery and then transplanted 
into fields. Though strawberries 

Farmworker planting strawberries

Lesson 3: Farming Strawberries

Students gather information on strawberry farming from photographs, analyze 
strawberry production activities, and identify connections between strawberry 
farming and natural resources.

National Geographic Resources
■ ■■ People and the Environment wall map

Use this correlation in place of the Procedures on page 56 of the Teacher’s Edition.

Procedures Common Core Standards and Applications

Vocabulary Development 

Use the Dictionary Workbook and the vocabulary Word Wall 
Cards to introduce new words to students as appropriate.

Tip: Prepare Visual Aid #3 and 4 as listed on page 55 of the teacher 
manual.

L.2.4: Determine or clarify the meaning of unknown and 
multiple-meaning words and phrases based on grade 2 reading 
and content, choosing flexibly from an array of strategies.

e) Use glossaries and beginning dictionaries, both print and 
digital, to determine or clarify the meaning of words and 
phrases…

RI.2.4: Determine the meaning of words and phrases in a text 
relevant to a grade 2 topic or subject area… 

Step 1

Project Strawberry Fields (Visual Aid #3). Ask students to 
describe what they see in the picture and record students’ 
responses on the board. (You can see strawberry plants, red 
strawberries, green strawberries, white flowers on strawberry 
plants, and sprinklers watering the plants.)

Ask students to think about what it would be like to be a 
strawberry farmer. Invite students to share ideas about what 
they would need to start. (Farmers need land in a place with the 
right weather and good soil. They need strawberry plants and 
water.) Encourage students to think about other resources 
needed to grow the strawberry plants and harvest the 
strawberries when they are ready. (Farmers need people to help 
plant the plants, water the plants, and pick the strawberries when 
they are ready.)

SL.2.1: Participate in collaborative conversations…about grade 
2 topics…in small and larger groups.

W.2.8: Recall information from experiences or gather 
information from provided sources to answer a question.

Suggestion: Visit a strawberry farm or invite a farmer to your 
classroom for students to interview about harvesting processes.
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Step 2

Tell students that the sprinklers they see in Strawberry Fields 
are irrigating the soil so that the strawberry plants get the 
right amount of water. Explain that the farmers have to buy 
water to irrigate their crops if there is not enough rain.

Explain that some crops—like corn and wheat—can be picked 
by machines, but that other crops, such as strawberries, have 
to be picked by hand, because they can be crushed easily. Tell 
students that this means the farmer will have to pay for labor 
when it is time to harvest the strawberries from the plants. 
Add that the farmer may also pay for labor when it is time to 
plant the strawberry plants, too.

SL.2.1: Participate in collaborative conversations…about grade 
2 topics…in small and larger groups.

Step 3

Project Strawberry Production Collage (Visual Aid #4). Cover 
up the pictures with two pieces of paper. Show one picture at 
a time by uncovering them as you go. 

Have students describe what they see in the pictures, 
including what the strawberry plants look like in each, what 
people are doing, and what tools are being used. Encourage 
students to use the words on the Word Wall to describe what 
they see.

RI.2.4: Determine the meaning of words and phrases in a text 
relevant to a grade 2 topic or subject area…

SL.2.1: Participate in collaborative conversations…about grade 
2 topics…in small and larger groups.

W.2.8: Recall information from experiences or gather 
information from provided sources to answer a question.

Step 4

Use the People and the Environment wall map to point 
out the top three strawberry-producing areas in California: 
(1) Watsonville/Salinas area (near Monterey); (2) Santa Maria 
(between Santa Barbara and San Luis Obispo); and, (3) Oxnard 
(between Santa Barbara and Los Angeles). Point out the light 
green color that indicates “Farms and Ranches” in these areas. 
Explain that not all farms in these areas grow strawberries, 
but that many do. Ask students why they think this is. (The 
farms there are in the ranges where the soil and weather are right 
for growing strawberries. They are also close to the areas where 
people live. This means that they can find people to work on the 
farms.)

SL.2.1: Participate in collaborative conversations…about grade 
2 topics…in small and larger groups.

Suggestion: Refer to the map and have students explain how 
the information from the map, the visual aids, and the reader 
text work together to help them understand the main ideas and 
details.

Step 5

Redistribute students’ individual Student Workbooks. 
Tell them to turn to Clue #3 Solving the Mystery of the 
Missing Strawberries (Student Workbook, page 4). Read 
the instructions aloud and give students time to answer the 
questions.

Collect Student Workbooks and use Clue #3 Solving the 
Mystery of the Missing Strawberries for assessment.

W.2.4: With guidance and support from adults, produce 
writing in which the development and organization are 
appropriate to the task and purpose…

W.2.8: Recall information from experiences or gather 
information from provided sources to answer a question.

W.2.10: Write routinely over…shorter time frames (a single 
sitting or a day or two) for a range of discipline-specific tasks, 
purposes, and audiences. CA
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Lesson 4 

Background
Producers and consumers influence 

each other in the balancing act of 
supply and demand. Processors and 
distributors play a significant role in 
the food distribution chain. In the case 

of food, farmers sell little, if any, of 
their products directly to consumers. 
Processors and distributors handle 
the products before the food reaches 
consumers. Producers—especially 
producers working on a large scale—

rarely set the price 
of food directly. 
The exception is 
when producers 
take their goods to farmer’s markets, 
roadside stands, and community-
supported agriculture (CSA) programs. 
This rarely occurs, however, in the case 
of corporate producers. 

Strawberries are labor intensive 
for both growers and distributors. As 
strawberries are fragile and their shelf 
life is short, conditions at all stages play 
a role in meeting the market demand 
for strawberries. A strawberry harvest 
must be carefully timed. Too little time 
on the vine results in strawberries that 
are not ripe. Their texture and taste 
both suffer. Too much time on the vine 
results in overripening; again, texture 
and taste suffer. The size of strawberries 
has nothing to do with taste. Flavor 
is influenced by their growing condi-
tions and ripeness when harvested. 
Strawberries are picked by hand with 
caps (leaves and short stem) attached. 
While still in the field, strawberries 
are sorted and packed, again by hand. 
Once the harvested crop is ready, 
producers rush trays of strawberries 
to shipping facilities where they are 
cooled to about 34° F (1° C). Within 
24 hours of harvest, the strawberries 
are loaded on refrigerated trucks for 
delivery to supermarkets. 

Fresh-market shipments from 
California farms peak in April. 
Harvesting usually starts in February 
and continues into July. Strawberry 
production in the more northern 
parts of the state begins in April, 
peaks in May or June, and continues 
through November. 

Strawberry inspector

| Learning Objective

Provide examples of how 
decisions about what to produce 
and what to consume can be 
affected by the quality, quantity, 
and reliability of the resources 
provided by natural systems.

| Key Vocabulary

Distributor: Someone who sells 
goods to different places.
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Lesson 4

From Farm to Market
This lesson focuses on the essential role of distributors in the food production/consumption 

process  Students come to realize that the food they, as consumers, buy and eat was produced 
by farms and delivered by distributors  Students gather information on how strawberries get from 
the farms to markets through a collage of photographs, and participate in a play (readers’ theater) 
about the strawberry distribution and marketing process  The lesson concludes as students record 
their ideas about why there were fewer strawberries at the end of the story in Lesson 1 

The activities in this lesson promote 
basic economic reasoning skills and help 
students understand the basic  
economic concepts of supply and 

demand. These activities also reinforce 
the concept that people depend on 
natural systems for food and the 
resources they need to meet other basic 

survival needs. A related understanding 
developed through these activities 
focuses on how limits on natural 
resources can influence food production. 

Farmworkers loading strawberries on truck

Lesson 4: From Farm to Market

Students study a collage of photographs depicting various aspects of the strawberry 
distribution process. They review vocabulary relating to the roles of workers in the 
process, and participate in a play (readers’ theater) about how strawberries are 
produced and distributed.

Use this correlation in place of the Procedures on pages 66–67 of the Teacher’s Edition.

Procedures Common Core Standards and Applications

Vocabulary Development 

Use the Dictionary Workbook and the vocabulary Word Wall 
Cards to introduce new words to students as appropriate.

Tip: Gather and prepare information cards and Getting 
Strawberries to Market (Visual Aid #5) as listed on pages 64–65 
of the teacher manual

L.2.4: Determine or clarify the meaning of unknown and 
multiple-meaning words and phrases based on grade 2 reading 
and content, choosing flexibly from an array of strategies.

e) Use glossaries and beginning dictionaries, both print and 
digital, to determine or clarify the meaning of words and 
phrases…

RI.2.4: Determine the meaning of words and phrases in a text 
relevant to a grade 2 topic or subject area… 

Suggestion: Create areas of the classroom and label them:  
Farm 1, Farm 2, and Grocery Store for the class play as described 
on page 66 of the Teacher’s Edition. 

Step 1

Ask students, “How do strawberries grown on a farm get to 
the stores?” (The strawberries get to the stores on trucks or trains.) 
Explain to students that getting food from farms to grocery 
stores is an important job that involves extra labor, meaning 
the people who drive the trucks and who load and unload the 
food.

Project Getting Strawberries to Market (Visual Aid #5). Ask:

■ ■■ What does the first photo show? (It shows boxes of 
strawberries being loaded onto a truck.)

■ ■■ What does the second photo show? (There is a truck with 
strawberries in boxes. The truck is driving to a highway.)

■ ■■ What does the third photo show? (It shows boxes of 
strawberries being unloaded at a grocery store.)

■ ■■ What does the fourth photo show? (There is a person at the 
grocery store, putting the strawberries out for people to buy.)

Explain to the class that strawberries have to get from the farm 
to a store in one or two days so that the strawberries will be 
fresh to sell.

SL.2.1: Participate in collaborative conversations…about grade 
2 topics…in small and larger groups.

W.2.8: Recall information from experiences or gather 
information from provided sources to answer a question.
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Step 2

Call attention to the words on the Word Wall for the lesson 
and read the word and definition aloud. Ask students, “Who 
is a distributor in the pictures?” (The truck driver) Tell students 
that a store owner is also a “distributor” since they sell goods 
to many different people.

Tell students that they are going to put on a play. In the play, 
some students will pretend to be distributors, while other 
students will pretend to be producers and consumers.

Point to the stage areas set up in the classroom and explain to 
students that the play takes place in three different places: a 
strawberry farm in Carlsbad, a strawberry farm in Watsonville, 
and a grocery store.

Call on 16 students, one at a time, to assume the different 
roles. Have students attach one of the Role Assignments 
(Information Cards #1–16) to their shirts, and have them sit in 
the stage area where their character belongs:

Explain to the “truck driver” and the class that he or she will 
have to move from the farm to the grocery store at one point 
during the play.

(Note: If there are more than 16 students in the class, have the 
additional students stand with “Farm Owner 1” in the area for the 
Carlsbad farm. They can follow the script from there. If there are 
fewer than 16 students in the class, have one or more students 
read for more than one of the “Harvesters” or for more than one of 
the “Customers.”)

RI.2.4: Determine the meaning of words and phrases in a text 
relevant to a grade 2 topic or subject area…

RI.2.10: By the end of year, read and comprehend 
informational texts, including history/social studies, science, 
and technical texts, in the grades 2–3 text complexity band 
proficiently, with scaffolding as needed at the high end of the 
range.

SL.2.1: Participate in collaborative conversations…about grade 
2 topics…in small and larger groups.

SL.2.4: Tell a story or recount an experience with appropriate 
facts and relevant, descriptive details, speaking audibly in 
coherent sentences. 

Step 3

Redistribute a Student Workbook to each student. Tell 
students wearing the Role Assignments information cards to 
turn to On the Farm and at the Market (Student Workbook, 
pages 5–8). Have assigned students perform the play by 
reading their parts aloud at the appropriate times.

SL.2.1: Participate in collaborative conversations…about grade 
2 topics…in small and larger groups.

SL.2.4: Tell a story or recount an experience with appropriate 
facts and relevant, descriptive details, speaking audibly in 
coherent sentences.

Step 4

After reading the play, have students sit in the chairs in the 
stage areas and discuss what happened. Ask:

■ ■■ How did the strawberries get from the farms to the store 
in the play? (The distributors brought them. The truck drivers 
delivered the strawberries to the stores.)

■ ■■ Who are the consumers in the play? (The grocery store 
owners and the customers both buy the strawberries.)

■ ■■ What clues did you get from the play about why 
consumers were having a hard time getting strawberries? 
(Cold weather froze the blossoms; farmers weren’t planting 
as many strawberries; there wasn’t enough water in some 
places.)

SL.2.1: Participate in collaborative conversations…about grade 
2 topics…in small and larger groups.

Suggestion: To strengthen speaking and language skills have 
students perform the play for other student or their peers.
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Step 5

Tell students to turn to Clue #4 Solving the Mystery of the 
Missing Strawberries (Student Workbook, page 9). Read the 
instructions and have students answer the questions.

Collect Student Workbooks and use Clue #4 Solving the 
Mystery of the Missing Strawberries for assessment.

W.2.8: Recall information from experiences or gather 
information from provided sources to answer a question.
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Lesson 5: Solving the Mystery

Students revisit the mystery story from Lesson 1 and categorize possible reasons 
why strawberries were scarce. Students offer their solutions to the mystery and then 
listen to a news report that provides the reasons why Tina and her dad could not 
find strawberries at the store.

Use this correlation in place of the Procedures on pages 84–85 of the Teacher’s Edition.

Procedures Common Core Standards and Applications

Vocabulary Development 

Use the Dictionary Workbook and the vocabulary Word Wall 
Cards to introduce new words to students as appropriate.

Tip: Prepare and test the Strawberry News Report CD to make 
sure it is working correctly. 

Tip: Create a Who Did It? Chart as listed on page 84 of the 
Teacher’s Edition. 

L.2.4: Determine or clarify the meaning of unknown and 
multiple-meaning words and phrases based on grade 2 reading 
and content, choosing flexibly from an array of strategies.

e) Use glossaries and beginning dictionaries, both print and 
digital, to determine or clarify the meaning of words and 
phrases…

RI.2.4: Determine the meaning of words and phrases in a text 
relevant to a grade 2 topic or subject area… 

Step 1

Ask students, “What mystery have we been investigating 
during this series of lessons?” (We have been trying to find out 
why there were no strawberries in the store.)

Call attention to the vocabulary Word Wall Card for the 
word “scarce.” Read the word and the definition and then tell 
students that the story about the missing strawberries is a 
story about scarcity. Explain that Tina and her dad could not 
find fresh strawberries because they were scarce; today they 
are going to find out why the strawberries were scarce.

RI.2.4: Determine the meaning of words and phrases in a text 
relevant to a grade 2 topic or subject area…

SL.2.1: Participate in collaborative conversations…about grade 
2 topics…in small and larger groups.

Step 2

Redistribute the students’ individual Student Workbooks. 
Tell them to turn to Clues #1–4 Solving the Mystery of the 
Missing Strawberries (Student Workbook, pages 2–4 and 9). 
Tell them to use their previous work to list the evidence they 
have gathered so far to solve the mystery of why strawberries 
were scarce on the Who Did It? Chart. 

RI.2.10: …read and comprehend informational texts…in the 
grades 2–3 text complexity band proficiently, with scaffolding 
as needed at the high end of the range.

W.2.8: Recall information from experiences…to answer a 
question. 

Step 3

Tell students to turn to Clue #5 Solving the Mystery of the 
Missing Strawberries (Student Workbook, page 10). Read 
aloud the first question to students. Ask students to think 
about the evidence they have and to write what they think 
happened to make the strawberries scarce in the space 
below the question. Give students a few minutes to get their 
thoughts on paper.

W.2.1: Write opinion pieces in which they introduce the topic 
or book they are writing about, state an opinion, supply 
reasons that support the opinion, use linking words…to 
connect opinion and reasons, and provide a concluding 
statement or section. 

Suggestion: To strengthen speaking and language skills, have 
students read their opinion pieces aloud to the class.
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Lesson 5

Solving the Mystery
In this final lesson, students review reasons for the change in the strawberry supply identified 

in California Connections: The Mystery of the Missing Strawberries from Lesson 1  Using 
what they have learned about producers, distributors, consumers, and the resources from natural 
systems that strawberries need to grow, students reconsider the lack of strawberries, recording 
possible solutions to the problem and providing evidence to support their conclusions  They then 
listen to a news report explaining the reason for the scarcity of strawberries  Students compare 
their conclusions with the information presented in this report  

Frost on a strawberry leaf

The students’ analysis of the report 
and their conclusions reinforce their 
understanding of the connections 

between food production and 
consumption to resources provided by 
natural systems. The Key Vocabulary 

introduced in this lesson has special 
relevance to the study of both 
economics and natural resources.
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Lesson 5 

| Learning Objectives

Recognize that food production 
depends on the availability of 
natural resources (goods and 
ecosystem services) from natural 
systems (for example, water, air, 
light, soil nutrients).

Provide examples of how decisions about what to produce and what 
to consume can be affected by the quality, quantity, and reliability 
of the resources provided by natural systems.

Background 
Frost is a natural event that raises 

fears in the agricultural industry. 
Although frost occurs with regular-
ity, it can bring about losses in the 
billions for businesses related to 
food. That is why Wall Street employs 
experts to predict the severity and 
timing of annual frosts in order to 
better predict activity in the com-
modities market.

The “Great Freeze” hit areas of 
California hard for five consecutive 
days in mid-January 2007. Record-
low temperatures wiped out citrus 
fruits, avocados, leafy vegetables, cut 

flowers, and the grasses on rangeland 
used to feed cattle. Farmers disposed 
of ruined fruits and flowers, and 
quickly imported grain to feed live-
stock. Many of the leafy vegetables 
were salvaged by cutting off the tops 
and outer leaves. These frostbitten 
vegetables made it to the stores and 
were purchased by consumers.

Most strawberry growers were not 
as hard hit as other farmers were. The 
strawberry plant can actually benefit 
from a little frost, at the right time. 
Cold temperatures slow down the 
growth of the leaves and stems, but if 
the ground stays warm enough, the 

Strawberries for sale

| Key Vocabulary

Evidence: Facts or information 
that help to answer a question.

roots continue 
to grow and 
store up valuable 
nutrients from 
the soil. When the temperature of the 
air warms and the above-ground por-
tion of the plant gets back to growing, 
it does so at an accelerated rate due to 
the nutrients that are ready and wait-
ing in the roots. Leaves are healthier, 
stems are stronger, and the fruit will 
be larger and sweeter than ever. 

This is not to say that during the 
“Great Freeze” some strawberry farms 
did not suffer losses. Farm owners in 
San Luis Obispo and Santa Barbara 
counties lost millions of dollars. On 
top of this, farm workers and dis-
tributors in these areas were out of 
work during and after the freeze. 
Government aid was provided to farm 
owners and farm workers affected by 
the event in an effort to get the econ-
omy moving again.
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Step 4

Tell the class that they will now hear a news report that gives 
the solution to the mystery. Explain to students that they 
should listen carefully to see if their answer matches the 
solution given.

Play the Strawberry News Report for the class from the CD 
or read aloud the Strawberry News Report Script provided 
on pages 86. When done, discuss what happened to make 
strawberries scarce on that Saturday morning when Tina and 
her dad went to the store. Ask:

■ ■■ According to the news, what was the reason Tina and her 
dad could not find strawberries at the stores? (There was 
a frost. The strawberry crop was smaller. Some strawberries 
made it to the stores, but after they were bought, there were 
no more.)

■ ■■ Did the freeze only hurt the big strawberry farms? (No. 
Even people growing strawberries in their gardens had their 
plants freeze.)

■ ■■ What do you think happened to the strawberry 
harvesters and distributors because of the freeze? (They 
had less work.)

RF.2.4: Read with sufficient accuracy and fluency to support 
comprehension.

SL.2.1: Participate in collaborative conversations…about 
grade 2 topics…in small and larger groups.

Step 5

■ ■■ Tell students to complete the remaining questions 
on Clue #5 Solving the Mystery of the Missing 
Strawberries.

■ ■■ Collect Student Workbooks and use Clue #5 Solving 
the Mystery of the Missing Strawberries for 
assessment.

W.2.8: Recall information from experiences…to answer a 
question. 

Unit Assessment
Refer to the introduction pages at the front of this document for information regarding the Traditional and Alternative 
Assessments for this unit and their Common Core correlations. 
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California Common Core State Standards Descriptions

Language Standards
■ ■■ L.2.1: Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

g) Create readable documents with legible print. CA

■ ■■ L.2.4: Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 2 reading and 
content, choosing flexibly from an array of strategies.

e) Use glossaries and beginning dictionaries, both print and digital, to determine or clarify the meaning of words and 
phrases in all content areas. CA

Reading Foundational Skills Standards
■ ■■ RF.2.4: Read with sufficient accuracy and fluency to support comprehension.

Reading Standards for Informational Text
■ ■■ RI.2.1: Ask and answer such questions as who, what, where, when, why, and how to demonstrate understanding of key details 

in a text.

■ ■■ RI.2.4: Determine the meaning of words and phrases in a text relevant to a grade 2 topic or subject area. (See grade 2 
Language standards 4–6 for additional expectations.) CA

■ ■■ RI.2.10: By the end of year, read and comprehend informational texts, including history/social studies, science, and technical 
texts, in the grades 2–3 text complexity band proficiently, with scaffolding as needed at the high end of the range.

Speaking and Listening Standards
■ ■■ SL.2.1: Participate in collaborative conversations with diverse partners about grade 2 topics and texts with peers and adults in 

small and larger groups.

■ ■■ SL.2.2: Recount or describe key ideas or details from a text read aloud or information presented orally or through other media.

■ ■■ SL.2.4: Tell a story or recount an experience with appropriate facts and relevant, descriptive details, speaking audibly in 
coherent sentences.

■ ■■ SL.2.5: Create audio recordings of stories or poems; add drawings or other visual displays to stories or recounts of 
experiences when appropriate to clarify ideas, thoughts, and feelings.

Writing Standards
■ ■■ W.2.1: Write opinion pieces in which they introduce the topic or book they are writing about, state an opinion, supply 

reasons that support the opinion, use linking words (e.g., because, and, also) to connect opinion and reasons, and provide a 
concluding statement or section.

■ ■■ W.2.4: With guidance and support from adults, produce writing in which the development and organization  
are appropriate to task and purpose. (Grade-specific expectations for writing types are defined in standards 1–3 
above.) CA

■ ■■ W.2.8: Recall information from experiences or gather information from provided sources to answer a question.

■ ■■ W.2.10: Write routinely over extended time frames (time for research, reflection, and revision) and shorter time 
frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences. CA

Common Core Reference Pages


